Improvement plan for Woodville Gardens School,
2019 to 2021

School name

Woodville Gardens School, B-7

Vision statement

Our Vision:
To create a community of life long learners.
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Our Values:
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Develop students' oral language
skills, inclusive of phonological
awareness, phonics and
vocabulary, and their capacity to
apply this knowledge to
receptive and expressive
language.

Improve students' writing
achievement by developing their
understanding of text
construction at the text,
sentence and word levels
across a range of print and
multi-modal text types.

Increase student efficacy and
capacity to self-manage their
learning; use effective problem
solving skills and meta-cognitive
language to plan and describe
their learning.

Targets

65% of Reception Children have acquired the first 7 Phonological Awareness elements of the SPAT- R and 30
letter-sound correspondences (Initial-Lit program)

The raw score of the Year 1 Phonics Screen will increase to 28 items for 60% of children.

68% of Year 1 children exceed RR13 and 65% of Year 2 children exceed 21+

The raw score of the Year 1 Phonics Screen will increase to 28 items for 80% of children.

75% of Year 3 children attain SEA in NAPLAN Reading .

There is an increase of students above SEA (Yr 1 of 13+, Yr 2 of 21+ Running Records) at both Years 1 & 2 of 5%;
65% of ATSI children (excluding verified children) achieve SEA in Running Records for both Year 1 & 2.

75% of Year 2 students will have acquired the 13 P.A. skills (SPAT-R) and 44 sound correspondences
68% of Year 1 children exceed RR13 and 65% of Year 2 children exceed 21+

75% of Year 3 children attain SEA in NAPLAN Reading

25% of Year 3 (Yr 1 in 2019) Students achieve in the higher Bands in NAPLAN.

75% of ATSI children (excluding verified children) achieve SEA in Running Records for both Year 1 & 2

75% of Students’ Language & Literacy Scales increase at 2 levels each year in Years R-2 and one level for
children in Years 3-7. 65% of Year 3 children achieve level 7.

In Years 3,5 &7 NAPLAN Writing criteria shows an increase of 12% of children who score 3+ in sentence
structure and punctuation.

68% of Year 5 children are achieving L&L level 8 in Language and Literacy Levels.
NAPLAN shows an increase of 18% of students scoring 3 + in sentence structure
and punctuation across years 3-7.

75% of Year 7 children are achieving L&L level 9+ in Language and Literacy Levels.

NAPLAN shows an increase of 20% of students scoring 3 + in sentence structure
and punctuation across years 3-7; achieving the National average.

Establish baseline data re the number of children in year 2 who have demonstrated
Level 2 skills and the number of Yr 4 students achieving Level 3 skills in the
sub-elements; Organising & Processing information + Considering Alternative (CCT)

70% of children in year 3 who have demonstrated Level 2 skills and the number of
Yr 5 students achieving Level 4 skills in the sub-elements; Organising & Processing
information + Considering Alternative (CCT) has increased by %

85% of children in year 4 who have demonstrated Level 3 skills and the number of
Yr 6 students achieving Level 4 skills in the sub-elements; Organising & Processing
information + Considering Alternative (CCT)

This table will be automatically populated
to provide a summary of your plan.

Challenge of practice

Teachers will use individual student assessment
information to design and deliver targeted teaching of
phonological awareness and grapho-phonics so that
students increase their reading and spelling
achievement.

Teachers will explicitly teach students the language,
text and sentence structure to increase the complexity
of texts that students create across the range of text

types.

Teachers will model thinking and problem solving
across the curriculum and use guided inquiry (design
thinking) to develop students' meta-cognitive language
and problem solving skills in social and academic
situations.
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Improvement plan for Woodville Gardens School,
2019 to 2021

How to complete this template

Complete every step. The Quality School Improvement Planning Handbook explains how to do this. In addition, your education director will provide support.

Complete steps 1 to 3 during term 4 of 2018 and have it approved by the principal, governing council chairperson, and education director.

Email this plan (steps 1 to 3) to your education director.

Publish your school improvement plan on your school website.

Work through step 4 (/mprove Practice and Monitor Impact)regularly throughout the school year. This step does not need to be published on your website.

Complete step 5 [Review and Fvaluate)in term 4 of each year. This step does not need to be published on your website, though it should inform the
Improvement Planning and Outcomes section of your annual report to the school community.

Your school improvement plan will be current for 2019 to 2021 and should be updated in term 4 each year.

For further information and advice, contact:

Andrew Wells

Review, Improvement and Accountability Manager
Phone: 8226 1576

Andrew.Wells@sa.gov.au
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Analyse and prioritise

Analyse evidence of student learning and answer the question “What are our goals for improvement?’ Specify up to 3
goals and annual targets for student learning improvement in the table below.

The Quality School Improvement Planning Handbook explains how to do this.

Goals

Goal 1

Goal 2

Goal 3

Develop students' oral language skills,
inclusive of phonological awareness,
phonics and vocabulary, and their
capacity to apply this knowledge to
receptive and expressive language.

Improve students' writing achievement
by developing their understanding of
text construction at the text, sentence
and word levels across a range of print
and multi-modal text types.

Increase student efficacy and capacity
to self-manage their learning; use
effective problem solving skills and
meta-cognitive language to plan and
describe their learning.

Targets

2019

2020

2021

2019

2020

2021

2019

2020

2021

65% of Reception Children have acquired the first 7 Phonological Awareness elements of the SPAT- R and 30 letter-sound correspondences
(Initial-Lit program)

The raw score of the Year 1 Phonics Screen will increase to 28 items for 60% of children.

68% of Year 1 children exceed RR13 and 65% of Year 2 children exceed 21+

The raw score of the Year 1 Phonics Screen will increase to 28 items for 80% of children.

75% of Year 3 children attain SEA in NAPLAN Reading .

There is an increase of students above SEA (Yr 1 of 13+, Yr 2 of 21+ Running Records) at both Years 1 & 2 of 5%;
65% of ATSI children (excluding verified children) achieve SEA in Running Records for both Year 1 & 2.

75% of Year 2 students will have acquired the 13 P.A. skills (SPAT-R) and 44 sound correspondences
68% of Year 1 children exceed RR13 and 65% of Year 2 children exceed 21+

75% of Year 3 children attain SEA in NAPLAN Reading

25% of Year 3 (Yr 1 in 2019) Students achieve in the higher Bands in NAPLAN.

75% of ATSI children (excluding verified children) achieve SEA in Running Records for both Year 1 & 2

75% of Students' Language & Literacy Scales increase at 2 levels each year in Years R-2 and one level for children in Years 3-7.
65% of Year 3 children achieve level 7.
In Years 3,5 &7 NAPLAN Writing criteria shows an increase of 12% of children who score 3+ in sentence structure and punctuation.

68% of Year 5 children are achieving L&L level 8 in Language and Literacy Levels.
NAPLAN shows an increase of 18% of students scoring 3 + in sentence structure and punctuation across
years 3-7.

75% of Year 7 children are achieving L&L level 9+ in Language and Literacy Levels.
NAPLAN shows an increase of 20% of students scoring 3 + in sentence structure and punctuation across
years 3-7; achieving the National average.

Establish baseline data re the number of children in year 2 who have demonstrated Level 2 skills and the
number of Yr 4 students achieving Level 3 skills in the sub-elements; Organising & Processing information +
Considering Alternative (CCT)

70% of children in year 3 who have demonstrated Level 2 skills and the number of Yr 5 students achieving
Level 4 skills in the sub-elements; Organising & Processing information + Considering Alternative (CCT)
has increased by %

85% of children in year 4 who have demonstrated Level 3 skills and the number of Yr 6 students achieving
Level 4 skills in the sub-elements; Organising & Processing information + Considering Alternative (CCT)
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Determine challenge of practice M

Consider how improvements in teaching practice will help to achieve your improvement goals and answer the
question ‘What areas of practice should we focus on improving to reach our goals?’ Specify your challenge of
practice for each goal in the table below.

The Quality School Improvement Planning Handbook explains how to do this.

Challenge of practice

Goal 1 Teachers will use individual student assessment information to design and deliver targeted teaching of phonological awareness
and grapho-phonics so that students increase their reading and spelling achievement.

Goal 2 Teachers will explicitly teach students the language, text and sentence structure to increase the complexity of texts that students
create across the range of text types.

Goal 3 Teachers will model thinking and problem solving across the curriculum and use guided inquiry (design thinking) to develop
students' meta-cognitive language and problem solving skills in social and academic situations.
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Plan actions for improvement

Consider evidence of best practice to answer the question ‘What actions should we take to improve our practice and reach our goals?’ Specify your
actions for improvement, timeline, responsibility, resources and success criteria for each goal in the tables below.

The Quality School Improvement Planning Handbook explains how to do this.

Develop students' oral language skills, inclusive of phonological awareness, phonics and vocabulary, and their
Goal 1 capacity to apply this knowledge to receptive and expressive language.

Challenge of practice Teachers will use individual student assessment information to design and deliver targeted teaching of
phonological awareness and grapho-phonics so that students increase their reading and spelling
achievement.

Actions Timeline Roles and responsibilities Resources
Analyse the Phonics Screening Results. Term 4 Special Ed Leaders & Speech Pathologist SERU _ _
Audit the teaching practices of phonics R-2. 2018 investigate evidence based practice & resourcing. Year 1 Phonics Screening Test

Investigate and resource the implementation

of the Initialit phonics program Early Years team - audit

. . . . MacQuarie Publishing - Initialit Program
Macquarie provide Professional Learning Q 9 g

All teaching staff, R-2 are trained and Term 1 Initiallit Resources (Texts , Staff Manuals and Kit)
implementing the Intialit approach in R-2. 2019 Online support
Develop and adopt systems that Week 2 Class teachers - individual data Student Review Team in consultation with
established the base-line data and Term 1 Student Review Team - students below SEA class teachers and SSOs responsible for
subsequent monitoring and tracking of 2019 (5 Leadership to track and monitor cohorts eg ATSI Literacy support & Speech & Language
individual and cohort acquisition of and EALD learners.

. weekly support.
phonics and oral language.

cycles)

Implementation of the Initial -Lit Termly Chris Stepien & Early Years Team * Learning Sprints approach and planning
program, using a classed-based Wave | 2019: Cycle Dee Economou & Sarah Spencer, working templates.

response to address students who are 1. \yeeks alongside SSOs and teachers.
not achieving the desired progress: 1.5

tailoring intervention (Waves 1-3) to )

address specific learning gaps. Cycle 2: Wk

* |nitial-lit resources and decodable readers
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Step 3 continued

Goal 1 continued

Actions

Oral Language: Staff develop an
understanding of the explicit teaching
of macro and micro text type.

Staff are familiarised with an oral to
print progression in order to develop
assessment rubrics.

Oral Language:

Teachers focus on increasing
students' Tier 2 vocabulary and their
ability to use it in context through
explicit teaching and dialogue.

Teachers (and students) use their
knowledge of texts to construct
assessment rubrics which are
specific to oral language.

Success criteria

Plan actions for improvement

Develop students' oral language skills, inclusive of phonological awareness, phonics and vocabulary, and their
capacity to apply this knowledge to receptive and expressive language.

Timeline

2019 Term
3 Week

Semester 2
2019

Term 1
2020

Roles and responsibilities

Sarah Spencer & Margy Robinson to support
Professional Development and Learning
Sprint Target setting.

Class teachers, Years 1-7
Sarah Spencer - Speech Pathologist
Margy Robinson /Imtiaz-EALD Teachers

Early Years Teachers (R-2) collect Language &
Literacy Scales data re register and text type.
Imtiaz Bughio & Mary Chrisohoou (EALD Team)
Primary Teachers assess children's Tier 2
Language using pre & post vocabulary.

Total financial resources allocated

Resources

TESMC Resources

Language & Literacy

First Steps Oral Language Continuum
Literacy & Numeracy First Documents
Agile Leadership Resources

Use of Discovery Time to trial pre- & post tier
2 vocabulary. (Reception classes)

Team meetings - twice /term to identify Tier 2
language.

Language & Literacy Scales
Resources from TESMC Course

$168 000 (includes commissioned salary)

Analysis of SPAT-R, Year 1 Phonics Screen and the First Steps Oral Language Continuum by class teachers and Intervention teams, reflects students increased capacity to:
- understand and use Tier Two words (increase in the vocabulary that value adds to children's capacity to use language associated with higher order educational outcomes in
their oral language exchanges during English and integrated units.
- hear, manipulate and record the phonemes within commonly used words, evidenced by the number of children mastering the Phonological Awareness skills.

- decode and spell unfamiliar words words when reading and writing reflected in the L&L Scales and Running Record Levels of the Year 1 and 2 students.

The number of students requiring intervention will decrease by 25% (projection) as a result of the consistent and systematic implementation of a phonics program embedded in
a literacy rich whole language approach.
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Step 3 continued

Challenge of practice

Actions

Audit of current practice using
Instructional Rounds.

Awareness of the current areas of need
(analysis of trend data across the site
using NAPLAN and Language &
Literacy scales)

Professional Learning targeting the use of
the Designing, teaching and learning, and
assessment (DTLA) cycle. Building
context, exposure to high quality modeled
texts, deconstruction, co-construction and
independent creation.

Staff plan and implement units of
learning (sentence structure &
punctuation) that explicitly teach micro
texts responsive to site data within the
framework of the DTLA cycle.

Plan actions for improvement

Improve students' writing achievement by developing their understanding of text construction at the text,
sentence and word levels across a range of print and multi-modal text types.

Teachers will explicitly teach students the language, text and sentence structure to increase the
complexity of texts that students create across the range of text types.

Timeline Roles and responsibilities
Term 4 Katrina Spencer and voluntary staff
2018

2019- Week EALD Team (Tina Nesbitt, Imtiaz Bughio &
0 Fiona Voigt
Tina Nesbitt - NAPLAN Marker

2019 All Primary Years staff
Weeks 1-11 EALD Team
Bronwyn Custance

Resources

NAPLAN & Language & Literacy Scales data
TESMC resources

Designing, teaching and learning, and assessment
(DTLA) cycle.

NAPLAN Marking rubrics

Stretch & Maintain Momentum resource books
Quality Teaching Strategies

Release time to plan collaboratively
Quiality Teaching Strategies

EALD Website.

Writers Workshop strategies
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Step 3 continued Plan actions for improvement

Goal 2 ti d Improve students' writing achievement by developing their understanding of text construction at the text,
Oad continue sentence and word levels across a range of print and multi-modal text types.

Actions Timeline Roles and responsibilities Resources
Staff co-construct assessment rubrics,  Week 0 Class teachers (Years 3-7) NAPLAN Markers Guidelines
initially collegially and then engaging 2019 Head of School- Primary Years EALD Language & Literacy Scales
students. Quality Teaching Strategies

Staff model the dialogue about 'authors
choice' and engage students in
assessment processes.

Staff use learning Sprints to create Term 1 Class teachers (Years 3-7) NAPLAN Stimulus prompts
targeted improvement in the Language \Weeks 6-10 Leaders Consultant; Daniel Balacco Language & Literacy Levels
and Literacy tools associated with 2019. Head of School- Primary Years Agile Schools & Learning Sprints Tools
Persuasive text in readiness for Each
NAPLAN tests.
semester
Staff evaluate, share and amplify those  Term 2 2019 Class teachers (Years 3-7) Agile Schools & Learning Sprints Tools

strﬁ_tegien? SnUtCCGSSfW in raising student  and each  Leaders Consultant: Daniel Balacco
achievement. semester Head of School- Primary Years

Total financial resources allocated $25,000 (includes Professional learning)

Success criteria Through the analysis of termly writing samples, we will see the majority of students demonstrating:
* Varied simple/complex/compound sentences and paragraphing as measured against the NAPLAN marking criteria
* control and application of Tier 2 vocabulary appropriate to the text type.
Students contribute to the construction of assessment rubrics, using their knowledge of grammar and punctuation.
This will be led and evaluated by the Writing PLT teams at the end of the Term 2/3 sprint cycles.
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Step 3 continued

Challenge of practice

Actions

Teachers to use a range of approaches
to familiarise children with the language
associated with Social & Personal and
Critical & Creative General Capabilities
focusing on dispositions towards
learning.

Teachers build their repertoire of
strategies to explicitly teach
problem-solving and resilience through
the literacy-based Bounce Back
approach.

Teachers co-design learning that
integrate the elements of Bounce
Back into English and Maths lessons.

Plan actions for improvement

Increase student efficacy and capacity to self-manage their learning; use effective problem solving skills and
meta-cognitive language to plan and describe their learning.

Teachers will model thinking and problem solving across the curriculum and use guided inquiry (design
thinking) to develop students' meta-cognitive language and problem solving skills in social and academic
situations.

Timeline Roles and responsibilities Resources

Term 4 Class teachers Bounce Back Program

2018 Leadership to oversee the common use of Learning Pit and Bucket filling
language.

Term 1 EALD team EALD Teaching & Learning Cycle

2019 Student Well Being Coordinators Bounce Back Program
All staff

Term 1 EALD team Bounce Back Program

2019 Student Well Being Coordinators Literacy Resources identified through the
All staff Bounce Back program
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Step 3 continued

Goal 3 continued

Actions

Students are scaffolded to use the
tools of the Design Thinking
process and the Tactical Teaching
of Thinking to problem solved in a
range of contexts.

Parents information sessions are
used to share language and
strategies being taught across the
site.

Learning tasks are co-designed
providing students opportunity to
transfer skills and dispositions to a
range of learning and social
contexts.

Success criteria

Plan actions for improvement

Increase student efficacy and capacity to self-manage their learning; use effective problem solving skills and
meta-cognitive language to plan and describe their learning.

Timeline

Terms 1-4
2019 /20

Term 1
Week 3
2019

Terms 1-4
2020-21

Roles and responsibilities

Teacher Librarian - Tamsin

Class teachers

Tina Nesbitt - Innovation and Technology
Coordinator.

Class teachers
Leadership
Student Ambassadors

Teacher Librarian - Tamsin
Class teachers

Total financial resources allocated

Resources

TTT resources
Bounce Back program
Design Thinking Approach and Tools

Parent Teacher information evening
Individual Learning Plans which reflect
student goals and evaluation

School assemblies

Critical and Creative Continuum

Personal and Social Capability

Task Design (LDAM) questions & proformas
Design thinking

20 TRT days + $8000 PD

As a result of teachers routinely modeling and articulating their thinking and decision making processes, student will be observed:
* Reflecting on and selecting Thinking Processes (Describing, justify thinking and choices made), and Seeking Solutions and Putting
Them into Action, as measured by the CCT continuum .
* Using meta-language to articulate the selection of strategies when working collaboratively with their peers.
* |dentifying and evaluating their learning and social goals in order to identify 'next steps' in their learning.
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School improvement plan Approvals

Date

Name: Fiona Voigt

Date

Name:

Date

Name
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	Goal 1: Develop students' oral language skills, inclusive of phonological awareness, phonics and vocabulary, and their capacity to apply this knowledge to receptive and expressive language.
	2019: 65% of Reception Children have acquired the first 7 Phonological Awareness elements of the SPAT- R and 30 letter-sound correspondences (Initial-Lit program)
The raw score of the Year 1 Phonics Screen will increase to 28 items for 60% of children.
68% of Year 1 children exceed RR13 and 65% of Year 2 children exceed 21+
	2020: The raw score of the Year 1 Phonics Screen will increase to 28 items for 80% of children.
75% of Year 3 children attain SEA in NAPLAN Reading .
There is an increase of students above SEA (Yr 1 of 13+, Yr 2 of 21+ Running Records) at both Years 1 & 2 of 5%;
65% of ATSI children (excluding verified children) achieve SEA in Running Records for both Year 1 & 2.
	Goal 2: Improve students' writing achievement by developing their understanding of  text construction at the text, sentence and word levels across a range of print and multi-modal text types.
	2019_2: 75% of Students' Language & Literacy Scales increase at 2 levels each year in Years R-2 and one level for children in Years 3-7. 65% of Year 3 children achieve level 7. 
In Years 3,5 &7 NAPLAN Writing criteria shows an increase of 12% of children who score 3+ in sentence structure and punctuation.
	2020_2: 68% of Year 5 children are achieving L&L level 8 in Language and Literacy Levels.
NAPLAN shows an increase of 18% of students scoring 3 + in sentence structure and punctuation across years 3-7.
	2021_2: 75% of Year 7 children are achieving L&L level 9+ in Language and Literacy Levels.
NAPLAN shows an increase of  20% of students scoring 3 + in sentence structure and punctuation across years 3-7; achieving the National average.
	Goal 3: Increase student efficacy and capacity to self-manage their learning; use effective problem solving skills and meta-cognitive language to plan and describe their learning.
	2021_3: 85% of children in year 4 who have demonstrated Level 3 skills and the number of Yr 6 students achieving Level 4 skills in the sub-elements; Organising & Processing information + Considering Alternative (CCT) 
	Vision statement: Our Vision:
To create a community of life long learners.

Our Mission:
To build coherence in learning, B-7, fostering curiosity and creativity for our learners.

Our Values:
Fairness, Respect &  Responsibility 

	Challenge 1: Teachers will use individual student assessment information to design and deliver targeted teaching of phonological awareness and grapho-phonics so that students increase their reading and spelling achievement.
	Challenge 2: Teachers will explicitly teach students the language, text  and sentence structure to increase the complexity of texts that students create across the range of text types.
	Challenge 3: Teachers will model thinking and problem solving across the curriculum and use guided inquiry (design thinking) to develop students' meta-cognitive language and problem solving skills in social and academic situations.
	ResourcesRow2_2: Use of Discovery Time to trial pre- & post tier 2 vocabulary. (Reception classes)
Team meetings - twice /term to identify Tier 2 language.

	TimelineRow3_2: Term 1 2020
	Roles and responsibilitiesRow3_2: Early Years Teachers (R-2)  collect Language & Literacy Scales data re register and text type. 
Imtiaz Bughio & Mary Chrisohoou (EALD Team)
Primary Teachers assess children's Tier 2 Language using pre & post vocabulary.
	ResourcesRow3_2: Language & Literacy Scales 
Resources from TESMC Course
	ResourcesTotal financial resources allocated: $168 000 (includes commissioned salary)
	Success criteria: Analysis of SPAT-R, Year 1 Phonics Screen and the First Steps Oral Language Continuum by class teachers and Intervention teams, reflects students increased capacity to:
- understand and use Tier Two words (increase in the vocabulary that value adds to children's capacity to use language associated with higher order educational outcomes in their oral language exchanges during English and integrated units.
- hear, manipulate and record the phonemes within commonly used words, evidenced by the number of children mastering the Phonological  Awareness  skills.
- decode and spell unfamiliar words words when reading and writing reflected in the L&L Scales and Running Record Levels of the Year 1 and 2 students.
The number of students requiring intervention will decrease by 25% (projection) as a result of the consistent and systematic implementation of a phonics program embedded in a literacy rich whole language approach.
	ActionsRow1_4: Staff co-construct assessment rubrics, initially collegially and then engaging students. 
Staff model the dialogue about 'authors choice' and engage students in assessment processes.
	Timeline4Goal2: Week 0
2019
	ResourcesRow1_4: NAPLAN Markers Guidelines
EALD Language & Literacy Scales
Quality Teaching Strategies
	ActionsRow2_4: Staff use learning Sprints to create targeted improvement in the Language and Literacy tools associated with Persuasive text in readiness for NAPLAN tests.

	Timeline5Goal2: Term 1 Weeks 6-10  2019. 
Each semester 
	Roles and responsibilitiesRow2_4: Class teachers (Years 3-7)
Leaders Consultant; Daniel Balacco
Head of School- Primary Years


	ResourcesRow2_4: NAPLAN Stimulus prompts
Language & Literacy Levels
Agile Schools & Learning Sprints Tools
	ActionsRow3_3: Staff plan and implement units of learning (sentence structure & punctuation) that explicitly teach micro texts responsive to site data within the framework of the DTLA cycle. 
	Timeline6Goal2: Term 2 2019 and each semester
	Roles and responsibilitiesRow3_4: Class teachers (Years 3-7)
Leaders Consultant; Daniel Balacco
Head of School- Primary Years

	ResourcesRow3_3: Agile Schools & Learning Sprints Tools
	ResourcesTotal financial resources allocated_2: $25,000 (includes Professional learning)
	SuccessCriteria2: Through the analysis of termly writing samples, we will see the majority of students demonstrating:
* Varied simple/complex/compound sentences and paragraphing as measured against the NAPLAN marking criteria
* control and application of Tier 2 vocabulary appropriate to the text type. 
Students contribute to the construction of assessment rubrics, using their knowledge of grammar and punctuation. This will be led and evaluated by the Writing PLT teams at the end of the Term 2/3 sprint cycles.
	ActionsRow1_6: Students are scaffolded to use the tools of the Design Thinking process and the Tactical Teaching of Thinking to problem solved in a range of contexts.
	TimelineRow1_4: Terms 1-4 2019 /20
	Roles and responsibilitiesRow1_6: Teacher Librarian - Tamsin
Class teachers
Tina Nesbitt - Innovation and Technology Coordinator.
	ResourcesRow1_6: TTT resources
Bounce Back program
Design Thinking Approach and Tools
	ActionsRow2_6: Parents information sessions are used to share language and strategies being taught across the site.

	TimelineRow2_4: Term 1 Week 3 2019
	Roles and responsibilitiesRow2_6: Class teachers
Leadership
Student Ambassadors


	ResourcesRow2_6: Parent Teacher information evening 
Individual Learning Plans which reflect student goals and evaluation
School assemblies
	ActionsRow3_5: Learning tasks are co-designed providing students opportunity to transfer skills and dispositions to a range of learning and social contexts.
	TimelineRow3_4: Terms 1-4 2020-21
	Roles and responsibilitiesRow3_6: Teacher Librarian - Tamsin
Class teachers
	ResourcesRow3_5: Critical and Creative Continuum
Personal and Social Capability
Task Design (LDAM) questions & proformas
Design thinking
	ResourcesTotal financial resources allocated_3: 20 TRT days + $8000 PD
	Success criteria_2: As a result of teachers routinely modeling and articulating their thinking and decision making processes, student will be observed:
* Reflecting on and selecting Thinking Processes (Describing, justify thinking and choices made), and Seeking Solutions and Putting Them into Action, as measured by the CCT continuum .
* Using meta-language to articulate the selection of strategies when working collaboratively with their peers.
* Identifying and evaluating their learning and social goals in order to identify 'next steps' in their learning. 
	Approved by school leader: Name: Fiona Voigt
	undefined_44: Date
	Approved by education director: Name: 
	undefined_45: Date
	Approved by governing council chairperson: Name
	undefined_46: Date
	Picture_upload: 
	ActionsRow1_3: Audit of current practice using Instructional Rounds.
Awareness of the current areas of need (analysis of trend data across the site using NAPLAN and Language & Literacy scales)
	Timeline1Goal2: Term 4 2018
	Roles and responsibilitiesRow1_3: Katrina Spencer and voluntary staff
	ResourcesRow1_3: NAPLAN & Language & Literacy Scales data
TESMC resources
	ActionsRow2_3: Professional Learning targeting the use of the Designing, teaching and learning, and assessment (DTLA) cycle. Building context, exposure to high quality modeled texts, deconstruction, co-construction and independent creation.
	Timeline2Goal2: 2019- Week 0 

	Roles and responsibilitiesRow2_3: EALD Team (Tina Nesbitt, Imtiaz Bughio & Fiona Voigt
Tina Nesbitt - NAPLAN Marker 

	ResourcesRow2_3: Designing, teaching and learning, and assessment (DTLA) cycle.
NAPLAN Marking rubrics
Stretch & Maintain Momentum resource books
Quality Teaching Strategies

	Timeline3Goal2: 2019 Weeks 1-11
	Roles and responsibilitiesRow3_3: All Primary Years staff
EALD Team
Bronwyn Custance
	undefined_43: Release time to plan collaboratively
Quality Teaching Strategies
EALD Website.
Writers Workshop strategies

	ActionsRow1: Analyse the Phonics Screening Results.
Audit the teaching practices of phonics R-2. Investigate and resource the implementation of the Initialit phonics program
All teaching staff, R-2 are trained and implementing the Intialit approach in R-2.
	TimelineRow1: Term 4 2018

Term 1 2019
	Roles and responsibilitiesRow1: Special Ed Leaders & Speech Pathologist investigate evidence based practice & resourcing.
Early Years team - audit
Macquarie provide Professional Learning 


	ResourcesRow1: SERU
Year 1 Phonics Screening Test

MacQuarie Publishing - Initialit Program 
Initiallit Resources (Texts , Staff Manuals and Kit)
Online support

	ActionsRow2: Develop and adopt systems that established the base-line data and subsequent  monitoring and tracking of individual and cohort acquisition of phonics and oral language. 
 
	TimelineRow2: Week 2 Term 1 2019 (5 weekly cycles) 
	Roles and responsibilitiesRow2: Class teachers - individual data
Student Review Team - students below SEA
Leadership to track and monitor cohorts eg ATSI and EALD learners.


	ResourcesRow2: Student Review Team in consultation with class teachers and SSOs responsible for Literacy support & Speech & Language support.
	ActionsRow3: Implementation of the Initial -Lit program, using a classed-based Wave response to address students who are not achieving the desired progress: tailoring intervention (Waves 1-3) to address specific learning gaps.
	TimelineRow3: Termly  2019: Cycle 1: Weeks 1-5
Cycle 2: Wk 
	Roles and responsibilitiesRow3: Chris Stepien & Early Years Team
Dee Economou & Sarah Spencer, working alongside SSOs and teachers.



	ResourcesRow3: * Learning Sprints approach and planning templates.
* Initial-lit resources and decodable readers
	ActionsRow1_5: Teachers to use a range of approaches to familiarise children with the language associated with Social & Personal and Critical & Creative General Capabilities focusing on dispositions towards learning.
	TimelineRow1_3: Term 4 2018 
	ActionsRow2_5: Teachers build their repertoire of strategies to explicitly teach problem-solving and resilience through the literacy-based Bounce Back approach.
 
	TimelineRow2_3: Term 1 2019
	TimelineRow3_3: Term 1 2019
	Roles and responsibilitiesRow3_5: EALD team
Student Well Being Coordinators
All staff
	undefined_6: Woodville Gardens School, B-7 
	ActionsRow3_4: Teachers co-design learning that integrate the elements of Bounce Back into English and Maths lessons.


	ActionRow3_4: Staff evaluate, share and amplify those strategies successful in raising student  achievement.



	ResourcesRow1_2: TESMC Resources 
Language & Literacy 
First Steps Oral Language Continuum
Literacy & Numeracy First Documents
Agile Leadership Resources
	Roles and responsibilitiesRow1_2: Sarah Spencer & Margy Robinson to support Professional Development and Learning Sprint Target setting.

	TimelineRow1_2: 2019 Term 3 Week
	ActionsRow1_2: Oral Language: Staff develop an understanding of the explicit teaching of macro and micro text type. 
Staff are familiarised with an oral to print progression in order to develop assessment rubrics.
	ActionsRow2_2: Oral Language:
Teachers focus on increasing students' Tier 2 vocabulary and their ability to use it in context through explicit teaching and dialogue. 
	TimelineRow2_2: Semester 2 2019
	ResourcesRow3_4: Bounce Back Program
Literacy Resources identified through the Bounce Back program

	ResourcesRow2_5: EALD Teaching & Learning Cycle
Bounce Back Program

	ResourcesRow1_5: Bounce Back Program
Learning Pit and Bucket filling


	Roles and responsibilitiesRow1_5: Class teachers
Leadership to oversee the common use of language. 

	Roles and responsibilitiesRow2_5: EALD team
Student Well Being Coordinators
All staff

	ActionsRow3_2: Teachers (and students) use their knowledge of texts to construct assessment rubrics which are specific to oral language. 
	Roles and responsibilitiesRow2_2: Class teachers,  Years 1-7
Sarah Spencer - Speech Pathologist 
Margy Robinson /Imtiaz-EALD Teachers
	Roles and responsibilitiesRow1_4: Class teachers (Years 3-7)
Head of School- Primary Years
	2019_3: Establish baseline data re the number of children in year 2 who have demonstrated Level 2 skills and the number of Yr 4 students achieving Level 3 skills in the sub-elements; Organising & Processing information + Considering Alternative (CCT)
	2020_3: 70% of children in year 3 who have demonstrated Level 2 skills and the number of Yr 5 students achieving Level 4 skills in the sub-elements; Organising & Processing information + Considering Alternative (CCT) has increased by  %
	2021: 75% of Year 2 students will have acquired the 13 P.A. skills (SPAT-R) and 44 sound correspondences
68% of Year 1 children exceed RR13 and 65% of Year 2 children exceed 21+
75% of Year 3 children attain SEA in NAPLAN Reading 
25% of Year 3 (Yr 1 in 2019) Students achieve in the higher Bands in NAPLAN.
75% of ATSI children (excluding verified children) achieve SEA in Running Records for both Year 1 & 2


